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’ : INTRODUCTION .

What probler s dre secdrddry reading tedohiers encountering” Haw are they solving these
- probiems™ Thus publicatun surmarices sore Of the tesponses by reading teachers to
questionnairss assing these two questions, The majur problem areas identified were

o What does a » odel secondary reading urogram 1ook hke?
o  What reading nstrud tional matenals are really ef fecuive?

e How can you molvais teenagers © want 1o read”

o \What reading tests are usergl®

o  Whatl  urrent teacher resourees are avanlable’

o Hauw wan vou invohve alt teacners in reading mnstruction”

Most of ~he sogaestiuns for sohung thase Lrobiems were rated as “sure fire” by at least one of
the teachers volled. Annutauocns frorm urofessiunal suurces have been added when applicable,
Any other sLagest uns Wil be welo omed as s pubhcation will be periodically updated.

For fu ther mforeande unter t the Roght 1y Fagd office at the Oregor Departmrent of :
fdu-anon- 378-8233. i
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) Information pruvided in this publicatiun wds taken mustly frutn respunses tu 4 questivnnaire sent tu redading
teachers and specialists.

This information was comgpited and reviewed by the following people

; Steering Committee Right to Read Staff and Consultants g
Brand, Sister Helena . Campbell, Sandra L. )
Harr, Diane Davis, Anin :
MacDougall, Mary Florence, Ninette
McDowell, Neil Priger, Marjorie .

Mazzio, Frank N
- Mix, Janice K.
Nilsen, Murie!
Roberison, LaVae
Shutt, Donald

nabriresnll b 0 FAERE Gl

Stone, Patricia . )
Reading in the Secondary School is the third in
a series of reading pubhications
Plan to Read
Reading Resources
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4
Q V

E
)



T P T

5 CONTENTS

INTRODUCTION . . . - RN .. i .
WHAT DOES A MODEL SECONDARY READING PROGRAM LOOK LIKE?

Components o7 a Secundary Prograrm:

Examples of Modet Secondary Reading Programs . . | e e e e e .2
Proposed Modets of Reathing Comprehension Programs . .. .. .. . o o i 5
Prospective Secondary Teachers™ Parception of a Reading Program ... ... ... .. ......... 6
) HIGHLY EFFECTIVE READING INSTRUCTIONAL MATERIALS . .. ................... 9
Teacher Recommended Matertals .. .. ... .« .0 L L0 L e e e 10 .
) HOW CAN YOU MOTIVATE TEENAGERS TO WANT TO READ? ....... e e 21
Teacher Student Plannna . . . PR .2
Classroom Envirunment | e e e e e o2 i
“ Positive Rernforcement—PomtReviard Systems . . .0 Lo Lol Lo L 21 ’;
Suggested Actrvitigs and Instructionat Methods . oL L oL oL e e 22 L
: WHAT READING TESTS ARE USEFUL? . .. ....... e 2 . :
information APOLT TRSUNG L L. L L L L L e e e e e 23
Types of Tests Avavabte | L. e e e e e e . 23
Teacher Recom—enced Tests , . L L, e e e e e 25
WHAT CURRENT TEACHER RESOURCES ARE AVAILABLE? . . .. ........... ... 29
Journal of Reading Armrdas Lo L0 L. Lo oo L e .. .. .30
Otner Journal Artclss” . . .. e e e e .. 32
Books, Handbooks and Moragraons . . L. L. e e e . ... . 33
Pubhicatons Avarlable v oo Loay From Oregon Depariment
of bdurat un e e e e e e 35
HOW CAN YOU INVOLVE ALL TEACHERS IN READING INSTRUCTION? .. oL 37
Why Content Aveg Teart Ao Be Involved n Reading Instrucoon .. L. . ... ... 37
How Do Ve Soto “grd Obesim Tostr L tor at Matenial Aptropniate
1o St tenis’ F?-;?Il'q Leynisy? e e .. . ... 33
How to fdentin, and Tegor Begrien Sial's Needed in Parurular .
Subjerc Areas R . e e e e . 39
How Lessons Invoiving R aaing Can Be Taught Most b ffectively - R 40
How o Influer o Stodent Avatarkes Topard Rearingg L, S <
J
Q

- .- N ~ z .




T e ST e R S
iR \‘%gg«‘_ﬁ%g?

T Y S ety wn e

Bt e o s

e

+ N
o -

e ar—a

& ;
4 L

€
T

B

STATEMENT OF ASSURANCE
Oragon Department of Education

tt 1s the policy of the Oregon Department of

, Education that no person be subjected to dis- -
crimination on the basis of race, national orign, ‘ -

religion, sex, age, handicap, or marital status n any |

program, service, Or activity for which the Gregon |

Department of Education is responsible. The |

Department will comply with the requirements of |

state and federal law concerming nondiscrimination R

and will strive by its actions to enhance the dignity |

and worth of alt persons, |

2635919775000 ’



a

- Coinpdnents of a Secondary Reading i’rogram .

A complete reading program will have provisions both for remediating reading problems and for
developmg the more advanced reading and study skills, The many equally effective ways )
des:gned by various districts to accomplish these two goals have characteristics in common. ¥

1. éj)meone with authority takes an active responsibility for improving the reading program.

2. A reading specialist is available and has time allotted to work directly with staff members in
all Subject areas,

3. Readmg goals, objectives, activities and resources have been developed by total staff in
cooperation with feeder schools and community members.

. 4. Remedial classes are available and a good counseling system channels appropriate students
- _ to-these classes.

5. Specific advanced reading/study skill development is included in required courses, Electives )
in §pecialized areas are also available for college-bound students, “

6. Content area teachers include instruction in the reading skills peculiar to their subject.

7. Content area teachers provide instructional matenals appropriate to the reading level of
" students in their classes.

8. Information about reading strengths and weaknesses of individual students is made
-available t~ *heir teachers and is used to adjust the instructional program,

9. The relationship of reading tc the total communication process is emphasized
instruction, /

.

10.. An evaluation systemn has been developed to determine the effectiveness of the reading
program and feedback from this system is used to make necessary revisions.

11, Provisions are made for staff in-service based on needs identified by staff,
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Examplés of Model Secondary Reading Programs

Numerous secondary schoot reading programs 1n Oregon can serve as e cemplary models of cumponents of a
total program. An example ot a well-develuped spectal program for students needing additional reading help
to succeed n school s the Upstairs School developed under ESEA Title | and validated by the-
Dissgminatuon Review Panel of the U.S. Office ot Education, A description of the program follows

r

Project: Upstairs School
Description

The program’s main joal since 1970 has been to improve the reading
ability of educationally disadvantaged students. This includes “‘taking
the student from where he is’* to grade level. Our objective has been 0
. demonstrate growth in reading comprehension and vocabulary with a
minimum improvement expectation of .8 per year's growth in reading
abrhty for each year of instruction. Improving student self-concept and
Self-confidence is another cmportant goal.

Incoming 9th grade classes at Roosevelt have consistently been among
the “bottom™ two or three in the Portland School District in reading
skills. Thus, over one-third of the student body 1s two or more years
below its chronological grade tevel. Ciasgroom teaching for this special
program includes an open space classroom divided into five teaching
stations plus a central lounge area for individualized interest reading.
All students in the program use this classroom for one 50-minute period
each day. They are then programmed into either regular or special
clas$es as needed for the rest of the day.

During the 50-minute period spent In open space classrooms, students
receive sound training n spelling, penmanship. creative writing,
dictation, vocabulary expansion, and reading alotd. Students enter
and/or leave andfor return depending upon incividual need. An
atmosphere of concern, and loving care for éac!. student enrolled is
unique to the program. Since the inception of the program, remedial
rnath, remedial English and remedial social studies have been added.
These additions have created a schoo! within a school and the *“Upstairs
School*’ 1s now an alternative school n every sense of the term.
Inservice classes for the teaching staff are held for the entire
nine-month period. Although dissemination funds are not ~urrently
available, i1t 1s possible that these will be requested in the future.

Materials Used

Mastery Teaching Method 1s successfully used with a vanety of reading
materials including linguistic materials, basic reading series, magazines
and newspapers. All textpooks are phonetics-oriented, Special-interest
books are low-vocabulary. In addition, many teacher-developed mate-
rials are used. ~»

N ~

Descriptors

Remedial Reading
Individualized Instruction
Pupil Motivation

Pupil Involvement

ESEA Title |

Target Audience

High school students reading_
two or more years below
grade level,

Financial Requirement

Title | funding averages $250
per student with the district
providing the usual support
services of space, mainte-
nance, supplies and super-
vision. District further sup-
ports tne program by financ-

_ing English, math and social

studies program.

Program Evaluation

The CTBS 15 given each spring
to all program participants.
Gains in both reading and
language arts have been
greater than goals set by pro-
gram,




n‘ ﬁﬁﬁiléble Contact

Awareness materials are avanlable, visitors are wel.ome by appointment, Mr. Clarence A. Beyer

tralmng may. be conducted at the project site (adopting site must cover Project Director

a!! tralrier costs as weil as covering own costs), training may oe 6941 N. Central

“conducied out-of-state (exemplary project staff costs must be paid for), Portiand, OR 97203

project 5taff can attend out-of-state conferences (expenses must be (503) 286-5781 . *

paid).
: United States Office of Edu-
cation (USOE), Joint Dis-
semination Review Panel
(JDRP} Approval
4/4-5/73
JDRP Number: 30

Subject Field:
English/sggia’ studies
Products:

Opération Handbook
Instructional Matersals
Evaluation Reports

Innovative Strategies:

ijiagnosis and prescription MultimeJia instruction

Skill profiles Studer ¢ participation .
Activity learning Student self-evaluation

Community service projects Tutorial progrem

‘Interdisciplinary approach Tearn teaching

{-éarning packages

Evaluation Strategies:
RPMS profile tests Activity logs
Standardized tests Attitude surveys

oy

; - Observation

i



Abstuct

F“(‘eading Power for Madisor Students teaches critical reading, thinking and problem-solving skills to help
. . . _ninth graders become better learners. This is done in the following ways-
’—"',éompetency tests measure entry skilis.and improvement,
=Competency profiles are used to chart entry levels and improvement,
=Project materials and methods help students learn in their own ways, at their own rates.
Goals:

N

The project purpose is to help all ninth graders perform skills at increased levels of difficulty, regardless of
skdi ieve!s achieved durmg prior school years,

i - ?E'va!uatm:

The 1975 -76 evaluation focused on student perfurmance at the valldatnon sites. Statistically significant
Comprehensnon growth was achieved at Marshall High School. . +

fh‘e .ﬁP_MS Final Evaluation Report for 1975-76 is available from the Evaluation‘Departmem, Portland
Pgblic Schonls.

~ Protedures:

The 450 freshmen enroll in a two-petiod block English/social studies course that meets daly. The four

.- phases of the course correspond to the four quarters of the school year. These phases are Experience and

..+ Exploration, Demonstration and Application of Reading Skills, Critical Thinking and Problem-solving, and
Evaluation and Independent Learning.

Seven teauners work in teams of two to three. They diagnose entry skill levels and work closely with the
communications lab to prescribe Iearnmg actwmes appropriate for each student. ;

A competency profile 1s developed for each student. These profiles are used to chart entry skill levgls and
- progress in ning bastc reading skitls and prescribe learning activities.

Swdents may be involved n independent study, small-group discussions, class-size activities, or large-group
_presentations. A communications lab is an integral part of RPMS. All students leave their English/¢acial
" studies classrooms dugng regularly scheduled times to work in the lab. There they work with the assocnate
teachers—thirty juniors and seniors trained to work with ninth graders. These associate teachers enrdil ina i
daily two-period class. During the first period they receive’training in the teaching of reading, they serve as
tutors in the lab during the second period. Associate te’acherﬁe@ve two credits for their work—one in
English and one in associate teaching.

RPM5 teachers participate in training workshops and regular monthly meetings conducted throughout the
schogt vear,

t@‘S‘is are for teacher salarnies, a reading lab aide, and instructional materials.
*

Source of Developmental Funds:
% &3 =

Fed;ral (ESEA Tatle !11) and local RPMS is now totally supported by Portland Public Schools.

*




LI RPMS resource units for teacher use

Poetry g Futunstics - . F
+ Perception Youth Faces the Law
e Culture . Art of the Film *
s e - o -Mythology - - - Psychology of Self
K Drama Geography Fundamentals T :
T island .
‘Composition !

“ Ql Activity-idea sheets. Among those available ére

. }jf\hﬁbok Beginnings
- 'Novel, Novel Ideas A Color Coltage : . ..
Thifking Activities » . P

Pécs (individualized skifl-building packages) -

Kl o

Words it Context " . Inference <
“‘Word Knowledge Point of View

Main 1dea Fact and Opinion

Details , .

t3) “Evsluation Instruments .

e RPMS Competency Profile
RPMS Comgetency Profile Tests

e {5} .RPMS Operation Handbook

Contact Person:

Judy Annus, Director

REMS Project

Madisan High School

2735 NE 82nd Avenue

Portiand, OR'97220

PHONE: {503) 255-6810 -

.~ - Proposed Models of Reading Comprehension Programs
‘ Two programs that have recently been s«lected 1o receive funding under Title 1V, Part C, are designed to
provide demonstrations of effective reading comprehension programs that involve the content area teachers.

Junction City proposes the following strategies to accomplish these goals.

1. Identify and classify reading skills which are necessaty for effective reading of content subjetts. Prepare
tests which will find the competency of the students in each of these reading skills,

2. Gather and design mater:als which the teachers can use to teach these skills as they teach their content
subjects.

R Stﬂn‘are the test results with the students, design materials which the students can use to.ggip themselves.
-, - - - - 12
S A o TR
"~ 4. Plan a referral system and a diagnostic and prescriptive treatment program for thoseigiudents who have
- evidence of learning disabilities.




Fossil Public Schuuls trunose 1o stréngthen the cuttiprenension component of the K-12 program by three

1. Deemphasize phun.us and ural reading ir the currert reading program winle mamntaining its strength,

2: f’mv.de comprehension skills, instructiun and practice tased on the Croft Reading Compret ension
Skilis leaining model,

- -

T 3. Introduce the teauhing and learning of reading and study skifls as an integrated part of the regular
: content area iNStruction,

Information about uther effective practices in Oregon schools is being cumpiled in the Right to Read office

at the Oregon Department of Education. Descriptions of additional recommended pregrams will be

welcomed, -

- v @

-~ Prospective ive Secondary Teachers’ Perception of a Réading Program e
P SR S
'?eacher training institutions are now including a reading course for all prospective secondary teachers, This
course usually includes a discussion of the structure of a secondeary reading program, including the rale of
content ares teachers. An excerpt from a paper developed in one of Kar! Hesse's ciasses at the Uriversity of
. Cregon sllustrates one group of prospective teachers” perceptions of (tie components of a junior high school
an, FEAMING program, . Ce

v Crossroads Junior High School Reading Commitiee makes the following recommer.dations for the reading
prcgram:
A ‘gE ADING COMMIT TE £ ~The committee should establish a one-to-one reiationship with instructors
ef‘ the school to discuss improvements in reading for their specific field of study. In addition, the
-.committee memibers will act as a liaison between the reading instructors and the different subject areas,

2. A READING COORDINATOR-A reading coordinator should be hired as a full-time staff member by *
the school. as well as an assistant reading “teacher’s aide, for purposes of teaching basic reading and
developing the program throughout the school. The social worker and speech correctionist should work
or. a close basis with the reading teacher in implementing individualized reading skills, family and
pessonal counseling and specific speech and reading therapy. Both will be working on a part-time basis
with the school and other school districts, The reading mdlerial used for the reading class will be -
¢hosen by the reading teacher in addition to supplemental reading material provided by the school
hbrary The tibrarian will work with the reading teacher in Supplementing readmg material as well as
rgedm, Additional readings may be brought in by use of a djstrict exchange program and/or book loan

prograrn,

e =

3, A BUDDY SYSTEM TUTORIAL-Ninth grade students may enroll 10 teach readmg to seventh or
gighth graders under the supervision of the reading c.oordma:er .

4. STRUCTURED READING~A course directed at skill development. This course woild be led by the
reading coordinator, and would be tilored 0 meet individual student’s needs. Two reading aides,
* noncertified personnel trained by the coordinator, will hlp.

A, RECREATIONAL READING-An opportunity for students 1o pursue their own reading interests.
Students will pass the course by making a contract with the supervising teacher and reporting
minimally o0 therr reading,

6. READING REVILW BOARD-A project in wh'ch students read and react to books,- making
rezommendations for purchases ang publishing book reviews in the school newspaper. Thi§ course
would be open for student enroliment, but teachers would be asked to recruit influential students. The
course will 3lso bz led by the reading coordinator. In addition to the two classes, the reading




t ng individual students special needs. The aides would be employed in meeting the needs of the
stide fsas identified.

CULTY—-The committee will continu= ly work on drawing input from the facuity, mostly on

nfprmal basis. There must be an effort to mcorporate ‘ideas from outside the committee and to give.
feeaﬁagk to the staff; for particular tasks and projects staff outside thé commmee will be involved
whenever possible, Much can be done to set a,climate that will encourage reading. }n_the school jtself. a

X lending library should be set up. Inservicd training should be provided by the reading
- »\ grd jator or someone from outside the school system to set out the bas:c |deas and to promote the

T

rdermg the size and budget of our specific school, many alternatives for possible improvement in the
program have not been introduced. This option should be left open at all tlmes if the opportunity shouid
Ul arise. .

{
i-




] HIGHLY EFFECTIVE
~ READING INSTRUCTIONAL MATERIALS

e

aterials listed on the following chart was recommended by at least one reading teacher in the
other people in selecting those materials appropriate to their program 2 brief annotation
. the recommended uses, and approximate interest and difficulty levels are provided, If this
ion Was not provided by the récommending teacher, descriptions were obtained from the following

H

pxd

te Textbook Commission. Briefs for 1974 Language Art Adoptr"on. Salem, Oregon: the Oregon
pf Education, 4 pp. {mimeo),

d Textbooks for Oregon Schooks. Circular No. 3 of State Adoéted Textbooks for Oregon
he subject areas of Language Arts, 1975-81. Salem, Oregon: the Oregon Department of

3. compiler. “New Materials on the Market.” Journal of Reading. 18.395-404, February 1975;
February 1976; 20:404-421, February 1977.

" Réading In South Carolina Secondary Schools. Curriculum Planning Guide of the State
tendent of Education of South Carglina. Columbia, South Carolina: South Carolina State
rtment of Education, 1969, 132 pp.

DU ar“)t To Start a Reading Skills Center For Secondary Students . . . Planning Guide compiled by the
q@lixth énd Instruction Division of the Superintendent or Public Instruction of Washington. Olympia,
“Washington: Washington State Department of Public Instruction, August 1975, 144 pp.

Comprehension = Reading in Content Area
\ £ Discrimination, Auditory . Reading Development
S "'éecod‘mg Reading Motivation
~ - Discrimination, Visual Reading for Pleasure
= !-lénd Writing . Reading Remedial
Instructional Equipment Spelling
Listening ) Study Skills

TVocabulary

Writing
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Teacher Recommended-Materials .

<

3 L _

¥

moe e -

‘Bell & Howell -

- 7100 McCormick Road

Chicago, IL 60645
-

E

Bell & Howell

. .
Bell & Howell

-

P
i

.~ Bell & Howell

Q

Breakthrough Series

- -14ztitles .

Incredible Series
Picto-Cabulary Sets 111-222
Specific Skills Series {adv.)
Supportive Reading Skills

(7 titles)

Language Master Instruc-
tionas Device (card reader)

The Star Program

Vocabulary Builder Program

Set 1: Basic High School Vocab.

Set 2: Intermediate High Schoot
Vocab.

Set 3: Advanced High Vocab.

Vocabulary Master Prog.rams
6 sets

<sVrx

RD
L
SS

Paperbacks of interest for older students with
_reading problems. Teacher’s guide and

spirit masters.

Material designed to develop comprehension

and/or vor-abulary. Many levels available,
nonconsumable. i

Modified tape recorder/player using pre-
recorded and printed cards, blank cards
available.

Language Master Program of prerecorded
cards using science experiments as vehicle
for teaching reading skills (for use with
card reader)

Vocabulary development for the able
student in high schoo! (for use with card
reader).

300 most misused words presented in
context. Use, pronunciation and spelling
noted (for use with card reader).

; Approx. Approx:

7 . — interest - Difficulty
Title of Material Use Description Level Level
Kaleidoscope Readers RR Contemporary content revolving around 7-12 29

D teenagers and adults. Eight tittes, workbooks. -
VC Flexible, adaptable with additional aids for
SS teachers. s

7-12

59
59
79
59

7-10

9-12

712

S s

28

59

79

. - :'gér;
varies

9-10

10-12

12-14

58
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- Interest Difficulty.
i __ Title of Material - Use - Description ) Level Level -
nefic Press o Now Age lilustrated RR Paperback format. Kit of 24 titles (3 5.12 4.6 -
210 00 West"Roosevelt Rd. g . RP each). 1 tablet of classroom exefcise
e ersijL 0153 \ materials for each paperback: 24 color
posters. Books may be ordered separately.
Vocabulary based on Dale-Chall list.
Reading Incentive Language RR Oral-aural approach using filmstrips, cassettes, 7-12 Low
Program RM paperbacks, spirit master, worksheets and
H 20 titles \ teacher’s guide. Books available singly or
¢ L in reading kits containing multiple copies.
Also available in Spanish editions. | ) e e mmn
'T'hg Cp_ritine;.fal Press, Reading, Step by Step RD Boxed liquid duplicating masters. KitB . 36 1-4
~ “Ine. RR includes ten units from initial and final
Elizabethtown, PA 17372 DA consonants to syllabication plus plurals and
DV endings. Pre- and post-test for each unit.
D Teacher manual. . t
% " )

94 Bridge Street
~-Newton, MA 02158

*

E:B Press

A Division of Englemann-
Becker Corp.

Eugene, OR 97403 -

“Economy Company
*.1901 N. Walnut

* P.0. Box 25308
Oklahoma City, OK 73125

-3
¢

é % 5 §
2o

ik

“Curriéulum Associates, Inc.

Reading as Thinking—
Paragraph Comprehension

Corrective Reading Program

Continuous Progress in
Spelling

*

Boxed kit with teacher resource material. 6-12

A 155-lesson program designed for mastery 7-12
of decoding skills for students who have

-been exposed to si¢™t words but are unable

to decode and spell. Requires teacher
in-service.

Sixteen-level individualized program {partner
study). Placement tests. Student study
manual. Kit of 4,800 words which research

has shown make up 98 percent of the words
children and most adults use in writing. Spache
formula used. Language arts skills extension.

4.9

Primary

29

B i s aiw

ok
o

i
H
—
H

z
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"~ Approx. Approx;

Interest Difficulty
Title of Material Use Description . Level Level
u : gej§§'mental Aud-X Basic Word Attack RR Thirty complete sight-sound lessons. Introduc- 4-adult 2 )
-ikaboratories; Inc: \' tion to word-attack skills for older students. ’
- McGraw- D Drill and practice provided.
- Aud-X Sight Words RR Thirty complete sight-sound lessons. Con- 5-adult 3
’ AA~C,Q Vv tinuation of word attack skills for older stu- .
] v D dent§. Drill anq practice provided.
Compichension Power RR Filmstrips on comprehension power paragraphs 712 36
Filrstrip Sets Cc and sentences. Skills of recall, association,
DV interpretation and evaluation.

" EDL Controlled Reader Processing
: Set
AA-CA

Controlled Reader Story
Sets

AA-CA

DA-FA - Reading 300
GA-HA — Reading 300

Flash-X
Tachistoscope

Go
AA-CA .
DA-FA — Reading 300

Sight vocabulary training. Thirty filmstrips 7-adult , 1-3
in each set. Has study guide to be used with

the Controlled Reader. Equipped with

processing motor.

Visuatl eoordination and rate training. . Thirty 7-adult 1-3

filmstrips and a study guide for each level to 7-adult 4-6

be used with the Controlled Reader. 7-adult 7-9
Round, metal, hand-operated tachistoscope 112 -

for exposing numbers, letters and words at

1/25 seconds. Can be used individually or with
small groups of 3-5 students. Inexpensive :
item. Includes instructional cards. |

Independent reading. Thirty stories at each 7-adult 1-3
level. Uses workbook format. 7-adult 4-6
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* - - Interest Difficulty
Title of Material Use " Description Leveél Level -
Listéning Programs RD Listening, reading and writing skills 7-adult ~
Listen DA RR combined. Fifteen stories at each level 4
: Fau Listen & Read EA L in a student lésson book. 5
ntington;NY 11743 Listen & Write FA C . 6
N W P
G - v
?Engéir’ijﬁﬁiﬁéé!(éi Press Morphographic Spelling Y Desidned for low achievers. Programmed - - 1-8
ugene, OR 97401 S speliing that teaches stiidents how to
- RR spell most words on Dalche and other - "
) lists. Repetitive. Student workbooks. t
é ,&ﬁil):évelopment Co. Phase Three Lo e ‘M 50-book set. Hi-interegt, low vocabulary. 9.12 5.7
~ Vandalea Road c
JacKsonville, IL 62650 SS -~
v .
ERS Hot Wheels RR- 29b00ks in a set. Hi-interest, low vocabulary. 7-12 Will vary
i, 210 Route 17 !
%% Mahwak; N.J. 07430
‘ERS Troll Jam Sessions SS Reading modules. Ten easy to read books- 9-12 Will vary
RR cassette tapes follow books word for
c word; co'orful sound filmstrip pius spirit k|
) \ masters.
DA e
z !
Educational Systems, Inc. Systems 80 RR A-V machine with learning kits, records 1.6 . K-5 3
1101 SE Salmon Street BorgWarner DA and tests. Two parallel programs; basic and 7-9 K
Portland, OR 97214 DV applied phonics. é Remedial ;i
5 :
RC
Follett Puh. Co. 3140 Important Words sP Mastery Review books for spelling and 7-12 26
*1010 W Washington Bivd. w writing pattern series. Paper edition non- e
Chicago, IL 60607 consumable, cloth edition= *

bl 1,
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L - Interest Difficulty
{Publisher/Address Title of Material Use Description Level Level
= i ..: T _ - ¥ -7
T ;}'G!obg Book Co. World of Vocabulary RR Workbook format with many photographs 7-12 3;8. o
175 Fifth Avenue \ illustrating expository, high-interest
< New York, NY 10010 . * material. _
A Glossokp and Dunlop Tempo Books RP Kit of 36 books—3 titles each. Stories 7-12 4.5
New York, NY 10010 - RM based on Happy Days and the Fonz,
Grolier Educational Corp. Reading Attainment RR Reading selections, skills and answer 7-12
45.Third Avenue.- System 1 RM keys (kits}:- 3-4
New York, NY 10022 System 2 D 5.6
C
Vv
Harcourt, Brace - Vocabulary improvement v Boxed program of 160 cards, 4 sets of 4.6 4.8 -3
Jovanovich Practice S 40 cards. Set A:C average ability; chalienge .t
757 3rd Avenve cards above average, Independently paced F
New York, NY 10017 and self-correction, =
Holt, Rinehart and Impact W, L Developed for culturally deprived, turned- 7-12 7.9
Winston, Inc. bv,C off students. Paperbound anthologies
383 Madison Avenue RM feature outstanding literature with_a unit
New York, NY 10017 RP theme. Twelve-inch LP with each anthology. i
V M
Houghton Mifflin Co. Hovrs to Study in College SS Book that can be used for lecturing or as a 11-12
Educational Division Walter Pauk student resource. )
110 Tremont Street E
Boston, MA 02107 ’
ot -
Jamestown Pr)ess Essential Skills Series C Each bookiet confains 25 passages with 6 312 312
PO Box 6743 SS questions following each passage. Two
Providence, R.I. 02€04 Y booxlets per grade level available. Books

sold singly or in sets,

~




Title of Material

Description 5,

].é;@iﬁrgfress
-750 Adrian Way

San Rafael, CA 94903

-+ Lyont and Cainahan
407.E.25th Street..
Chicago, IL 60616-

‘Charles E. Merrill
Publishing Co.
1300 Alum Creek Drive
- Columbus, OH 43216

New Readers Press
Division of Laubach
Literacy, Inc.

Box 131
Syracuse, NY 13210

Nob!e & Noble

Publishers

1 Dag Hammarskjold Plaza
New York, NY 10017

Prentice-Hall
Englewood Cliffs, N.J. 07632

Essential Skills Series

Fazst Wheels

The New Phonics We Use

Really Reading!

The New Streamlined English
Series

Many titiés

Laubach Literacy Method

Springboarcs
(Life Science Program)

Be a Better Reader
Levels A, B8,C
Levelst, H, 111, IV

Each booklet contains 25 passages with

6 questions following each passage.

2 booklets per grade level available, Books
sold singly or in sets.

4 cassette-tape stories.’ {3 on cars, 1 on
motorcycles.) Also available are novel format
stories using same characters to broaden stories.
Excellent for character development.

Program is built on spiral, Organization and
discovery approach to learning. Word-analysis
skills are developed. Dictionary, word meaning
in last part of series.

Workbook and teacher resources.

Material designed for .toring the nonreader.
Skills workbooks, tests, pamphlets, puzzles
and novelettes are included.

Boxed kit (20 copies of 20 titles)
Newspaper format, photographs,
large type.

Workbhook format to teach specialized skills in
the content areas.

'

L R R ISR LR




Y A R RN R T T e

Title of Material-

Description

Reader’s Digest
Services, Inc.
-~Pleasantville, NY 10570

- 1Reader’s Digest

Scholastic Book Services
904 Sylvan Avenue
Engléwood Cliffs, N.J. 07632

Scholastic

Scholastic

Scholastic

Phoenix Reading Series
LevelsA,B,C
5 titles each levei

“Point 31" Correttive
Reading Center

Reader’s Digest Skil
Builders
24 books

Action Libraries
Levels!, i1, 10, 1V
5 titles each

Action Program
Unitst, i1, 11t

American Adventures
4 titles

Contact

Designed to reteach reluctant readers. Non-
fiction selections illustrated with photographs—
texts {hardback and paper), workbooks,
teacher’s guide, duplication masters and tests.

Kit-individualized programs that build compre-
hension and sequential skifls beginning with
basic phonics at the decoding level. Placement
test with post-tests. Contemporary activity
books for independent work. {Complex
vocabulary.)

Real-life content with work analysis and

comprehension exercises.

Each tibrary contains four copies of five titles
of mature content. Ditto masters for skills.

Books, records and posters using contemporary .
content. Includes word attack skills on spirit -
masters.

A muitimedia program designed to teach social
studies content and reading skifls together.
Correlated filmstrips and cassettes are available.

Adaptable to mini-course, year-round program or

could be used as teaching modules, 36 anthologies,

record or sound/filmstrip, posters and logbook.
Student values stressed.
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Title of Material , Use Descripti%pb .

36

‘Schiolastic Book Sérvice Double Action RR "Same as Action listed above. R

lvan Aventie: Unitst, 11, 11l D

e
R

iGwaod Clitfs, N.J. 07632 v

‘Séhbléstic Go ) RR Workbooks, ditto masters and teacher’s 712 2.7.5

B titles DC guide for use with the below level reader.
: Level 7 c Language arts, social studies, science and
RC math included in the content.

“Scholastic Paperback Libraries RP 50 tities in each library. 7-12 range
Grade 7 RR ) 7-12 range
Grade 8 RM
. & =
Scholastic Reluctant Readers Libraries RP Two copies of 25 titles in each. library. 7-9 37
Junior Library A RR Teacher’s guide included. 7-9 37
Junior Library B RM . 7-12 4-8
Senior Library A 7-12 4-8

Scholastic 3 Scope/Skills
10 titles

RR Workbooks of puzzles, contemporary stories, 7-12 4.6
. D
4 Cc
Vv
R

etc. One title for career education.

Scholastic . Scope/Visuals C Transparencies, crossword puzzles. 7-12 4.6
6 titles D

Scholastic Sprint Library RR Four copies of each title with ditto masters 7.8 334
Level 3 ' D and teacher’s guide. .
5 titles Cc
Level 4 RR Same as above. 7-8 354

5 titles D




) ' ApprOX- | Appro)

] lnygrgst Diffi culty
Title of Material - " Use Description L Level . Levelést
. : R AR R B
Better Reading Books C Designed to develop reading speed with 712 * 5 6. 9
Book 1 R comprehension. Reading progress folder .- 789
Book 2 } and teacher’s guide. Each 90-page book con- ; 9-10.9
Book 3 - tains 20 selections. Wide reading level span. T
:Corrective Reading Program RR Consumable workbooks, placement tests 7-12 , 06
(CRP) 3,‘tgtles and teacher’s manual. Uses teacher-student
- 1 _contract technique.
Reading Laboratories Skill-building materials to provide for many 712 3511
Kit Il a abilities found within a single classroom. 7-12 5-12
Kitlll b SS , 9-12 8-14
Reading for Uniterstanding RD Diagnostic approach to interpretive teaching 7-12 5-12+
General ™" c skills. 8-12 6-12+
Scott ﬁoresman & Co. ACE Program RR Designed for the secondary student with 7-10 4.6
j 11900 East Lake Avenue Levels 301, 302 ; H deficiencies in all of the tanguage arts. 8-n 4.6
§ vG!e’nvuew 1L..60025 Levels 401, 402 . §P 912 6-7
PR L1 i Y C
?»:‘f’ :-—_?: } - . - e s v
1 - ss
§cott Fore?rﬁ(an How to Series SS How to Read the Sciences ’ 11-12
How to Read the Social Sciences
How to Read the Humanities -
{Use as reinforcement to SQ3R method)
Scott Foresman Tactics in Reading RD Diagnostic and evaluative tests for prescriptive 6-10 6-8
A&B{gr.7&8) C teaching. Tactics | and 11 available in kit or 7-12 89
1& 1 (gr. 9 & 10) \") workb - format, others workbook only. 9-12 10
i (gr. 11) R Teache. . 1anual
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, ) Interest leflculty
Tltle of Matenal Use - . Description Level: ~ Level = -
Fllgh tnterest/l.ow Readab:lity RR Hi Low Set 11, 6-12 46
«QActmty Program c 35 paperback books.
25 student activity cards.
25 teacher guides—includes synopsis of
. : each story and activity card answers.
L]
H .
Literature for Young Adults RM Catalogue with a large selection of high . 712 45
w i RP interest/low vocabulary books. -+ -
Super Dictionary Unit \i SP Workbook format designed to tear apart. 18 7-8
: b . SS Interesting sectior headings such as
’Manhattan Beach, CA 90266 \% Potpourri, Slang Terms, Foreign F oods, Slang
. w Words and Archaic Words.
‘;;ATroll}ssoci_ates ; Sports Action 5 c Variety of titles. A.V visual kits. Teacher 7-12 4.6
320 Route 17 Skill Kits . v resources available.
" Mahwah, NJ 07430 ’
- Tré!l Associates Troll Jam Sessions t‘, Cc.V Ten easy-to-read books with cassette tapes, 7-12
5 DA filmstrips. ,
‘' RR h
\ ;
-George Wahn Pub. Co. Remedial Reading Drills + VC A four-part basic phonic system to be used in 5.7 1-4
5State Street {Hegge, Kirk & Kirk) SS conjunction with other programs such as
Ann Arbor, MI 48108 RR Ethna Reid. General review after each part.
Fourth section has supplementary skills.
(inexpensive).
Webster/Mf:G'raw Hill The Magic World of sp Reviews and presents systematic practice in 712 2.5
330 West 42nd Street Dr. Spello D early decoding skills, word analysis, and
New York, f.% 10036 HW spelling.
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Title of Material Use Description
Reading for Concepts RR Short reading selections providing immediate
{Liddie) RD -response and-feedback. Seqyuential skill develop-
C ment. Reading tape casseties available for first
AAAAAA SS four levels. Student progress chart in each book.
: RC
: Websié‘riMéG raw-Hill " Reading Incentive Series RR Exciting books written for pleasure—reading— 7.9 37
5 titles RP no tests or exercises includad.
. .
-Webster/McGraw:Hitl Reading Shelf 1 and 2 RR Adaptations of well known books for the poor 7-adult 45.75
: 19 titles RP reader.
Webster/McGraw-Hill Troubleshoot Language Series RR Workbooks stress consonant and vowel sounds, 7-adult 4.5.75
SS dictionary skills, sentence building and paragraph
Y writing, punctuation.”
RD
w
sp
“Webster/McGraw-Hill Listening & Notetaking L Books and three audiotapes for teaching skills, 11-12
Trade Order Services Skimming & Scanning SS
9171 Redwood Highway Improvement RC
Novato, CA 94947 w
Xerox Education Know Your World RR Current events weekly newspaper, 4.12 23
:. - Publication
- Box 1195 .
Columbus, OH 43216
B - Nl t -~
N Xerox Pal Paperbacks ~ RM Paperbacks. Adventure and sports stories. May 4.12 1.5-6.5
KitsA, B RP be purchased separately or in kit form which
includes poster, teacher’s guide and storage.’
E Color coded for difficulty level.
Young Readers Press Raceway Paperbacks RM Contemporary subject matter including racing, 8.12 3545
. 1 West 39th Street 6 titles RP drugs, athletics. Teacher’s guide, posters, display

New York, NY 10018

rack.
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HOW CAN YOU MOTIVATE TEENAGERS TO WANT TC READ?

Teachers responded tu the request fur “sure fire” mutivatlunal hints with a variety of useful ideas. The
suggestions centered around teacher student ulassruum environment planming, positive reinforcement,
instructional methods, and high interest materials and actwities,

Teacher-Student Planning

1. Many teachers indicated that students do nut realize what 1s expected of them in the reading courses. it
was recommended that glanning course ubjectives. lessons and selection uf reading materials be a
v« coourdinated effort between teacher and student and dune at the very beginning of the res ".ig course.

2, ;’he program shuuld be structured 1o assure s. .ess and have a fast paced, varied format tc maintain
u}ter‘ast level.

3. Insure availability and access of books at students’ abitity level.
4. Eswblishmany vaned opportunities to read (for credit/enjoyment).

hoxy
5.  Allow students 1o chuose matenals according to the results of an interest 'nventory.

>

Classroom Environment

1. Eswablish a warm, supporuve relauonship with the students.
2. Build student selfamaae by trust and love.
3. Provide a plegsurable, relaxing atmosphere for reading

Positive Reinforcement—Point/Reward Systems ,

1. Supply feedback by checking and responding to student input immediately.

2.  Motivate students to work and lwarn by using any type of positive reinforcement that works. .
3. Use’'pay” in the form of play money—later receemable at a country store.

4, Grade un a punt syster, |f o student makes 20 points daily or 900 points during the nine weeks, he -
can earp an A, Daly Liston tu students read urally and make flash cards of words they need .o learn.
When they get o stauk of 26 cards tun both sides) and can say these words cortectly and rapidly. give
them 20 bonus Luimnts, Leery three veeks pust @ “Top Ten List'” and give a treat for those whose names
appear on the list. Thuse who earni the most points could get their names put on the wall under “Top 1
Ten of the Week..” Honors cuuld also be given for “Top Day™ and  Top Week Qverall.” : '

|
|

P

e

5. Students earn Luints four cach pag- they read, and the first and second place winners receive prizes after
four weeks uf torLaetitiun, Othors use thenr puints o bid on auction jtems candy, pencils, erasers and )
auto part stirh ers tmver away frea at parts stores) - |

6. Indwidual contrac s woart et A e grades tuur and un. Weekly and even monthly reinforcers tsuch as
: amowie at tne end f e iy glong nth grades mutivate sturdents,

7. ABOUT UNCE Ever [ “ v, o e e, 0 U aSes higee been wotkang hard, studaents are allowed to pldy
Scrabble uhe (1ass pariud, Tre 5 e Gf the, ade # 0 each groud (grouped according to abitity) gets o
certain number ot e xtra edity, 4t fyr hatl day. -

Q 3 :
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Suggested Activities and Instructional Methods

1. Supply high interest—luw vucabulary materials and any other reading instructivnal materials that work.
{Commercial products suggested are included in the bibliography in the effective reading instructional
material section.)

Provide, develop and use reading and vocabulary gamies such as crossword puzzles and Scrabble.
Acquire and practice with relevant matenals such as job applications, post office blanks {change of

address, money orders, shipping slips, damage claims and food stamps) and bank forms (checks, deposit
slips, account applications and withdrawal stips}, to teach necessary everyday skills.

Develop pretests on electric boards.

Prepare lessons un tape tachistoscupe, reading pacers and uther machines, Used discriminately and
individually with certain students, they add interest and provide variety which seems to have a
motivating etfect.

Help students read textbooks in subject areas by having students read aloud from texts.

Use Classics llustrated (comic book classics), for book reports.

Utilize the driver's manual.

Play a game similar to Hign Q or College Bowl to strengthen skills.

Read plays trom television and videotape them,

Let students make up their own skill-related builetin boards,

Do assiynments in a buddy ur partner system where responsibi'ities are sphit but equal. -

Reinfor.e social ontact and boost self-concept with groun games.

Assigr gctivities where students can work tugether, divide into tedms and heep score fur right answers,
Make anything into a game format,

Use a languap. e xbenienes gporoach for puor of nonreaders  tape record experience as given by student
and type it tniple suace. Read the story with the student, Discover students’ tanguage wattern, word
attacx systerr and basic thought patiern,

Use o vanerd turmat bregho each (13ss into two or three parts but repeat everyday (ie., spelling,

worksheet, readirgl, or Ju one type (speed read tests) daily for une week or so. Junior tugh bids Tike
the secuntly of repetition althouyh they aporeniate variety.

z

Provide free reading tave each day, o Bork s Lompleted, o read maygasings and newspapers. Very
popular drag racing and hot rod magazines are ineralty vsorn gut from reading.




T 7 WHAT READING TESTS ARE USEFUL?*

3

<" information About Testing
L%

BB el N it

" Planning atways begins with the search fur infurmatiun about the students who are to receive instruction,

Group and.individual assessient of reading achievement and nterest may be the first step, The diagnousis of
: ~_ strengths and weaknesses that JOntnbute tu the student’s present reading achievement leve! and the
o preséription of instruction that aill Ludd it those Strengths and alleviate those weaknesses are essential
. steps in reading instruction, Buth furmal and iifure o diagnusis shuuld be used, Teachers are himited only
. by their imagination in creating ways tu assess and diagnuse. Through the process of continual assessment
’ and prescription will the student achieve the ubjec tives of the instructivnal program in reading,

>

Each schoo! district shuuld develun d plan to measure the deyree to which its program goals in reading are
being met, and each teacher st Luld develup a Llan tu medsure the mastery of reading skills by each student,
The underlying purpose of evaluation must be 1o serve the student,

Usually nor nreferenced (standardi, ed) teading © 18 are used when tne purpose of evaluation is 1o compare
the achievernent uf students in une prugram, ulass, school, district or state with another group of students,
The results of such dchievertent tests are usually repurted in percentiles or stanine scores, Criterion-
referenced measures hiave entered the educationadl scene more recently, These tests are considered
diagnostic, These midsutes dare used o assess whether ur not students can perform certain specified reading
tasks,

Criterion-referenced 1 easures du tot replace norm referenced tests, Buth are important tools for teachers .
and serve different purpouses. Criterion referenced measures are most useful in making short-range L
instructivnal deusiuns, normereferenced tests are niost useful N Lomparing a student or class with others in

=8 norm population, Teacher made criterionreferenced measures can be useful to teachers in making
decisions about how well thoir uwn instructional obijectives are being met by their students,

¥

Ao

Types of Tests Available

1. Normereferenced tests—surney and diaqnostic, i.e.
i a, QCates-MacGintts:
‘b, Stanford Actusver ent
c. lowa Test ot Basic Stiis -
: d.  Cour prehensive Test of Basic Shaills
e, Metropolitan Achieverment T.s1
R f.  Doren Diggnostie, Reading Test
g.  Durrell Analysis of Reading Difficulty

2. Criterion-refersnoed tests 1 e
a.  Wisconsin Desigr 1or Reading Shaits Divelopment

b. Mastery usts developed by ndmndual districts '
c.  Tests whieh ace o pany sor e basal readers T
€
3, Informal diaunosss -]
a. LRI isan aeore gl roading inventury, The student s Gven Gasseyss to read orally and/or silently, .
These vassayes oo U0 searental baeds of dhifficudty and begin at a point where the student can
read Surcesstall, it e ase, The teg her ceords any o obleres the student encountars and ashs the
student guestians b ogt the egiongd read, The peeshions used to aporaise comiphrehesion shonald
showe 3 fostar -ttt b e b, b s avee quest uns, Since LRL'S gre
=§=_!
. o

*Written by Donatd Shutt, University of Oregon, Springhield Public Schools,
- [ 4
3o
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subjective, depend on the reading selections being used and the teacher’s competency in reading
and testing, Results are sometimes unreliable.

o Teacher-prepared 1.R,1.~individual and group
e Commnercially prepared tests
e Tests to accompany basal readers (i.e., Ginn, Houghton Mitflin, Macmillan)

Cloze Procedure

Teacher-made inventories
a. Phonics Check Test—handout
b. Do-lt-Yourself Diagnostic Reading Tests—handout

1f reading tests are 10 be used to me. .ure specific reading skills. the following 10 questions should be fulty
answered before selecting any test:

Is the test appropriate for the consumer’s purposet?

What does the test purport to measure?

What do reviewr. s think 1t measures?

What are the item content and style?

Is the test a test of speed or of power?

Does the test contain a correction for guessing?

Does the structure of the iterns provide clues to the answers?
Are there alternate forms? How well are they matched?
What are the norm groups {kind, quality, characteristics}?

Is the range wide enough (is there enough top and bottom)?

Hill, J.R., “What ! Look For in a Review of a Scholastic Aptitude Test or Battery.” Personnel &
Guidance Journal, 1964, 42 pp., 71114,

If a teacher desines tu get an aceurdte assessment of student achievement in reading, it is advisable to use a
wide vanely of reading rmedsures indluding informal inventuries, teacher observations snd standardized
tests.

Donald Shutt
University of Oregon
Springfield Public Schools
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Aruitoxt provided by Eic:

ERIC

Teacher Recommended Tests

The following survey.and diagnostic tests were recommended by teachers who responded to the
Department’s questionnaire that asked for the tests that worked best in their program.

1. Survey Tests
CTBS (Comprehensive Tests of Basic Skills)
Publisher: CTB/McGrgw-Hilt, Del Monte Research Park, Monterey, CA 93940

. R . .
Mgasur% the level of attainment of langudge, number and problem-solving skills in reading,
Iapguage, math, reference skills, science, and social studies,
43

GZades 2.55,4.6, 6:8,3-12. Not imed.

Reuding scores include vucabulary {synunyms}, comprenension {read and answer questions) and
a total score,Scorable Book.let, IBM 1230, Digitek and SCOREZE are available,

Four comparable forms available,

Norms for lo.al, nationgl, lagge ity and Catholic schouls, Norms reported as percentiles, stanines,
grade equivalents, and exganded standard scores,

Has txaminer’s Manua!, the Test Courdinator’s Handbook and the Technicat Report,
Instructions clear and <asy to read, Format is uncrowded.
Items are multiple choice,

Each test item 15 classified according to process and content involved, More validity and reliability
data are needed on thss test.

Teachers were involved in designing this test,

Emphasizes using the tests to plan, evaluate and ymprove instruction and to help individual
students learn,

Gates-MacGinitie Reading Tests

Publisher Bureau of Publicatiuns, Teachers Cullege, Columbia University, 525 West 120th Street, New
York, NY 10027

Listed frea: ntly in responses to questionnarre,

Seven levels avalable O for grades 4-6, € for grades 7-9, F for grades 10-12,
Time for adrministering 60 minutes for two sesstons,

Three scares speed and accuracy, comprehension, vocabulary,

Test may be order-.<} in consumable workbook or in score-sheet form,

Nelson Reading Test, Revised (1962}

Pubtisher' Houghton Miiflin Corruany, 2 Fark Street, Boston, MA 02107

For group testing, nrades 3-9,
Time for adrrnistenng - 30 «oinutes,
Twn forms, A arvi B,

Abilities measuredt  vocabulary, reading corprehension  grasg aeneral meaning, remembienng
details, predicting ot omas,

25
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Aruitoxt provided by Eic:

Wide Range Achievement Test (WRAT)

Publisher The Psycholoqical Corooration, 3u-3 East 45th Steet, New York, NY 10017 ;
Individual test,
Grades K-12~2 tevels,

20-60 minutes o adgminister,

Bust ased unly as an inital screening instrument in order to determine gross placement for further
testing, <

Diagnostic Tests
Doren Diagnostic Reading Test of Word Recognition Sk:lls
Publisher Fducational Tes: Bureau, 720 Washington Ave, SE Minneapolis. MN 55414

Gromp or inchvicdual test.

H

Eleven substests variih 390 iters,
For arades 6 and 4 {or diaanostin purposes.

Unuirmed, apuroxamately thres hows,

Does not diagnose cormorehension ditfialtes,

Gray Oral Reading Tests, Revised Edition (1963}

P bhichey 2 bbs Vel Cur any, ine., 4300 Wes: 62nd Sireet, Indianapoiis, IN 46206 (Public School
Pibishen C v nany, CL A, Grogory),
® Indivdoal testing, grades 1212 and adualis,

Tire v \eaf oS,

E o st AR, CD, Larh s 0 arsisis of thnee 0888495, fuuf comorehensinn guestions on

b aegd el g oty ot e L ronanaation errors,
@  F s A3sese et oty e gt rase B ardd chaannsss of read necd thaouthies,

Handbook In Diagnostic Teaching L. Fhiti-r H, Vann and Pateroia Siater,

By g e AN e s g oo L e qs ) U sun 70 Achint Ave, Boston, MA 02210

[ T LT R BV H T

@ Tt it . vraear. sechons related o chaanostic taching, One se tion s an informal
walbr o s, ot nemed 5t arepnal stunes using Spach fure cla farade 1-3) and Dale-Chall
MIALEE P I P BN
Als o on et ay m e romoamtoe Seocton osinag the flash wxosure proress and on unhired test

® i drobeeg e e oncdenendert nsiec Donal and foastratiorn evelds of the st ients,

Slosson Oral Reading Test (SORT) 1963

Polist o« e st S0 0 S oLe b atonal Pable ations, 140 Pine Sireet. East Anrora, NY
1465,2

@ Al ot g e b b s,

@ Buwdt o g, ey s mis gt d Herent bavels of ditneetry,

° Tro eanr e 2o b recorty o eddogs o standardeoed sohonl achuven eng,

®

Pgy e meam b D orge iy, st b et g frogqnent intergals to redsire @ chihis Grogress n
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e Takes about three minutes to aiven and score, - E
® A correlation of 86 wis btaned vath Gray's Standardiced Oral Reading Paragraphs. With a :
: test-retest interval of one we-k the reliabyhity of 99 was established, ) :
e Limited inuseasttis a hist of words,
! ° " For grades 1-8 and heh schoul, .
Monrae-Sherman, Group Diagnostic Reading Aptitude & Achievement Test, by Marion Monroe and
: Eva Sherman, 1
|
Publisher C. H. Nevin's Printing Co., 311 Bryn Mawr Island, Bradenton, FL 33050 :
_ @ destmchudss ‘ :

Paragraph understanrbing—7 ran,

e Reading steed=~1 1,2 wun,

Word disc rirrmanon—2 rmun, each vart
Consunan:s,
Vaowels

Reversals

At ons and Oreissnan

Matn

Seelling-40 ~Lords
Visual—au fio— o
Vacahodar,  teaober reads alo od severa! sentenes and student picks one that 1s correct,

o Forygrales 30,

4

oy

@  Handscor - e anst grade foyel,

@ Uxtrarmudy vy andpars toader st and s orren
Sitvaroli Classroom Reading Inventory

Publishir M rodyn 5 Sibaeol Wi, G Brovn Co, 135 Sautin Locust Street, Dubugque, |A 52001

& A hagn ot test b doather st dote t 5 Obaba’s speaifie reading abihity, (grades 2—10)

o Cor vuv ! 3 twor ungarts Part ia x;rarim word hst and Part Ul —graded oral paragraphs, A
grecled soeliint sy, Part T s also i ‘Ll('(-’d Part | and Part li are designed for use with an
vevbiyacdo g valed Pare T o, e usedd ith lh‘? total Llass,

)
y

@ serd fur st abore yhi e edd S thier estinalin readingg,
o Takesaby .t 12:15 e umi s by e Part |ape! Part il
o Germs nfore yn con ey the crabfs Lndependent, insteu honal, frustration and  hearing-

cataiity g by bl Tne ten her can a5 assess s enthie word recoynition and comprehension
ahibities, .

Stanford Diagnostic Reading Test, 1968 edition |-net 2 14,5 15 8.5)

o Dusianed 1y dogrogs ek Lo eenn oyt o punds andd b group pupds according to then

gty . u-.Hf

o  Corpreternian Jdtep e b be b P e uncabyddary, waord e garntion and reading rate,

|
|
|
|
|
|
Publisher Mar et Brae aedVwel 0 T sty a,n, 7597 Thined Averioe, New York, NY 10017 ‘
|
|
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Level 2 yields 8 scores comprehension {literal, inferential, tutal) vocabulary, syliabication, sound
discrimination, blending and rate.

Examiners may wish to critically examine blending section before basing decisions on its results.

Sucher-Allred Reading Placement Inventory

Publisher Economy Cumpany, Individuahzed Instruction, inc., P.O. Box 25308, 1901 North Walnut,
..Oklahoma City, OK 73126

Ildentifies student’s independent, instructional and frustrational levels of reading and the common
errors made by a student in oral reading,

Has a word recognition test which consists of 12 word tests ranging in difficulty from primer
through ninth grade readinyg and an oral reading test made up of 12 selections with the same
reading level span,

Requires about 20 minutes to admimnister, varies from student to student.

Woodcock Reading Mastery Tests

Publisher Americdn Guidance Services, Inc., Publishers Building, Circle Pines, MN 55014

Battery of five individually adnunistered reading tests for use from kindergarten to grade 12. The
five tests are Letter Wentification, Wurd Identification, Word Attack, Word Comprehension and
Passage Comurehension. Total reading score 1s obtained by combining performance on the five
separate tests.

Two forms available.
Admanmistration is 20 to 30 minutes.

Rawy, suores, yrade seures, age scores, percentile ranks and standard scores are provided. Separate
norms available for boys and girls as well as total group norms,

44
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Aruitoxt provided by Eic:

* WHAT CURRENT TEACHER RESOURCES ARE AVAILABLE?

"Books are the tuuls of the trade fur teachers. As the artist uses the brush, or as the mechanic uses the
vaench, so should the teacher use buuks. Buuks should be used in the classroom to help students
understand the educativnal prublems they tace, but dlsu tedchers coastantly need to refer to the literature
in their fields to be current in buth practive and cuntent. Unfortanately, most research on the reading
habits of teachers leads tu dnsapp\fnmu_; cunulusiuns tu say the least. Research indicates that teachers are
ndt avid ceaders, i fact must teachers gppear tu be uuasional readers at best. Perhaps this observation
shouldn™t be tuu surprising when one s aware uf the demands which are made on teachers above and
beyond the dassrour requirciments. Commitiee tunctions, PTA rueetings, coaching, music programs to

urganize, plays t produce, departimentdl meetings, ete., all draw from the time and energy the teacher
should spend reading.

“*Recogniring that teachers have hmited time to spend read«ng, and also recognizing that most teachers are
interested in heetiny abreast of ther field and therr practice, the following annotated bibliography is
offered das o thurt tu belp thens find ther way through the myraid voluimes of professional literature to the
artidles and buuks which seern most appropriate to the problem Teaching Reading in the Content Areas.”

Dr. Neil McDowvell
Professor of Education
Southern Oregon College of Education
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N:enstm Serenda, Read + Wr/re + Talk : Progress. Voiur e 19, ps, 305 308, fanvary 1977, An excellent

articde abont the sic osstiul wse G the Fornald Methiod with an 11th-grade remedial 1eading class.

Noland, Kunald G, ard L, uda H, Cialt. Methods to Motivate the Reluctant Reader. Vulume 19, pp
387-300 . Fobi ary 1976, Outhnes fifteen approaches fuund successiul for students {aues 7 16) reading
at pritmer level or belovs,

Pyrcean, Frod and lerors Axelrud, Determining the Passage Dependence of Reading Comprehension
Exercises. A Call for Replications. \olurae 19, pu. 279-283, January 1976, Test results un commercial
reading Comiptebiensive Tist iters show 1hat they are not passage dependent.

Quing, Jarrwes and ML Joan Greenlaw, Science Fiction as a Mode for Interdisciplinary Education. \Vulue 19,
pin 104111, Novernbier 1975, The interdisaaphnary process approach to learming through the use of
Sttt ion s s xplonod, The ideas of developing wohesive vutlouks in the existing and future world
ar uresentod,

kosen, tllon, Readability Anal, is of SRA Power Builders. Vulume 19, b, 548-551, Apnil 1976, Dale Chall
easdatnlis, tosearch fidinas ot SRA power builders and improvement tips to the company are given.

Schalte, 1 onta Stn w1, Resources for Adolescent Literature: A Selected Bibliography. Voulume 19, pp.
T17-120, None vadoer 1076, A annotated selected bibhogravhy for teachers of adolescent literature,

Sta et Hilda, o oler. New Materials on the Market. Votur ¢ 18, pp. 395-404. T ebruary 1975, Volume
19, i, 902400, Fbroary 1976 Volumie 20, pp. 404-421, February 1977, A hist ot new matenals put
Gt by pobihishiers and Lo rs ot instrue tonal eatenals i reacing, No evatuation is given,

YVaushan, .t L., . Interpreting Readability Assessments. Vulume 19, pp. 635-639. May 1976. A
cor b anson of SUA0G, Py and Dales Chali readalnlhity formulas and iterpretation precautiuns,

Wond, broyihis Argerss . Judging the Value of a Reading Program. Vol w19, pp. 618-620, May 1976. A
ot el e e e Lalgte o e stoess ot eead o pronrdr and the effec iveness of the reading
Ta tet . wer o Lrethe st byt g gliernalive o statistic al teasurement,

Yo, e ot N b vl i denboes, Improving Communication Skills in Vocational Courses. Volume
10, 0, 7337 / EadoLar, 1070, An st tongl design o dentibyimg commmnnication shalls and
a e o et res SLE rar by tasd erfore aneesare descnbed, These technigues

i
FIARRNTI N gt Ty et Ty koSt iy,

Other Journal Articles

Pl B, e oY g L Turning to Individualized Instruction  Reading in the Round. juurnal of
Boabe g, o b v aea e ber 19750 A Lrogracn desined for the advan en reader 1o

Lesatr age e ey e b nt gbread norse s gned alto s Heabihity wrhin the prsenbed
fesrg 400 i
Lavi.rr, % o4t ..  Readers and Nonreaders. English Journal. Volume 6, wi,, 34-38,

Seaster bor VMG ber Lrry Gt ey gre s e ba schoob conld reshoate for determining attitodes and
sl e et e gdeer o vy, s g nntrearker s g sbilled nonveaders, Sugestions for a

Cr,rr a R I [ UL R I [T

ety T Teaching H,gh Schoo! Literature. A Reading Sk///s Approach. English Journal, "’ )l .+ 65,
Lo, VAT S e e PTG Aot e g e e Aoogrbing boshon tor any |M,H‘ L Lt rature

[
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}-——— —— -Books;-Handbooks and Monographs

Aukerman, Robert C. Reading in the Secondary School Classroom. New Yurh MoGraw-Hill, ing., 1972,
344 pp, This bouck rovides o teadabnbity roved e that detecimes high median and low readatlity
uf textbooks baserd pon detfo Gl words conmd e each sabyect area, Usetad study ux,hrnqn'u-s and
approaches for cath urtontare s e paosik d tor leachers Seven pages Gt annotated redding seled tuns
are included ot last onatter, This boot should be on the wacber resource shelf i your school
hbrary.

Berger, Alten and 'arus Peebles, corunle . Rates of Comprehension: An Annotated Bibliography.
International BHeg bing As,uoation, Nevoard | Delaware, 1976 This book! * ~omewhat reflects a trend
in reading rescasc b Dure e 19530°s and 1940°s there was siynifican iterest in reading rate as o
wme {or resear i mat ntest Aaes amtaned throcgh the 1950°s, but as the 1960°s emerged
INTereSh in rea g rale waned AS g resalt, most ot the resedteh aited in this bibliography occurred
oo 1 1970 There ane only 30 studies in this booklet which were completed since 1970, and only
four as recrnt as 1975 For the indwvidual interested 0 rate uf comprehension as a topic, this
book let s useful, bat une rst be aware that current writing in the field 1s almost nonexistent.

i

-

Blanton, Williarrs, Mot barr, and 1, laap Tranman, editors Reading Tests for the Secondary Grades: A
Review and Evaluation. nternational Reading Assocatwun  Newark, Delaware. 1872, 55 pp. An
exrellent refer oo for Jlassiounn teadhers and uther perscnnel who must evaluate and selewi the
ApPLopnate teading dche soment st fur wse g specific dassroon, The authors have reviewed severadl
of the most curmimonly  Lsed 1eading adhneverment tests currently availdble for use ath tugh school
students and have evaluated these instruments as w both their content and statistic at unatacteristics,
This guide should cut down valuable teacher tme spent tooking over tests.

1 bbb Y ey

Duffy, G, ¥F. (Ed.). Reading in the Middle School. Iniernatiundl Reading Assuciation, Newark, Delaware,
1974, 212 o, A Lraumatie handbook fur the reading teacher or content area teachers in the middle
school, The oot tucuses on the harde tenstics of the middle schoul children, organizational problems,
content and mstio total strateqies, and the fature of maddle 2 hool reading,.

Earle, Ruhaid A. Teaching Reading and Mathematics. Internatunal Reading Association, Newark, :
Dedaware, 1977, 9% L, Thes monogranh s an iovaludable resonrce for mathematics teachers, 1t was
aritten with the Lasstau teascher in o vand, The author states his primdry goal 1s 1o present a praciicdl
andd wsable o hing e He suoceedst The first twou chapters discuss content objectives and
Lrocess, =stabl stunyg  Loonties and,  aabsequently, settng up a working classroorm model of
matherat wal eading inste, tion The next seven chaplers dre chock-full b puzzles, study quides,
pord protiecie e gne e et s s, A Clos procedure s oncluded in the last chapter along with o
perception st ot AR chart Anoadded stus s an apuendix which includes directions for
CONSI e o nand tatustuStur e, a st ot the 473 nust trequently used math words and a
bibliogranhy o0 toh Aterest e aterals o K12 dlassroce s, This sectiun s worth the publication
alone, Jack !

Educational Programs That Work US.Q.E. tar \West Laboratury  for Educatunal Research and
Develanrent, Sare brarosoo, Fall 1976, This pabhication hsts 65 prograems under the headine
Reading/Language Avve Vath, ahin i higye beon sabpe tad to clyse serutiny of the Juint Dissenination
Revievy Panel sothan she Bd s ateunal Division ot the Departinent of Health, Education and Welfare and
have been gpuroved fory y,nal disseungtion, The grograms, for the most part, have been developed
by toral schont detn s nad Gter an array o1 deas and s e potential solutions 1o meet the needs « d

RTEERES F e et e e o gl oot sites
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Publications Available or on Loan
From Oregon Department ot Education

A Ginde to Purasher’s Pooprag Meter s : ‘ " :
A Minr-Gude to Reathng 10 the Conten! Are s ) P

. S You soant to Stact  Readina Skils Centor for Secondary Students?

‘ LI . [

i
.

Briefs for 1974 | cwqrrige Arr Adopton . . B e
< e
- © Readerg Commprehensaon o ape Contant Foplds .

Framework i Rewsog ine the £ v eptan, ol S ondary Schoels m Califorinag

Improsng Revuae s Souly Se i e Mather s

tmpraving Reo e Seocn by Ygerar e ) gsses ;

. . torrent Reading In Servie Packags Bulding Admimns

trators Puck g
Phystcal Eeliieats v gt Ro g s S0 neong Toge ,

o
Reacing Effectieness Progesre Muanjlo frimore anid S amilary Schood Guede . :

¥ Y
Reluctant to Reart” Try These' Houyh ioterest [ Vor shulary Materr 1ls : .
Secondary In-Serere Progeoar on e Tepbung Lf Beling :
I A
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Siate Adopted Textbooks for Oregon Schools. Circular No. 3 of State Adopied Texibooks for Oregon =~
Schools i the Subject Areas of Language Arts, 1975-81, Salemn, Oregun Oregun Departinent of Education,
1974, 92 pp. tmumieu)

Teaching Reading in South Carolina Secondary Schools. Curriculum Planning Guide ol the State
Superintendent of Education in South Carolina, Columina, South Carutina  Scuth Carolina State
Department of Education, 1969, 132 pp.

v i e

West, G. B. Teaching Reading Skills in Content Areas: A Practical Guide to the Construction of Student
Exercises. Ortando, Flo-ida® Sandpiper Press, Inc, 1974, 161 pp.
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Aruitoxt provided by Eic:

HOW CAN YOU INVOLVE ALL TEACHERS IN READING INSTRUCTION?

All teachers have a stabe i e readitg abdities uf the students in therr dassrooms, They cannut be
effective in teachinag the it sabjen 1501 the students cannot tead the assigned metenais. Often it is necessary tou
present this factl tu subjen t area tnactio ts as g first step in qeiting thesr comimitment to the reading progranm,
After this comnitrent 15 dtaned, then the teachers usually want assistance on how 1o teach specific
reading and study siiils that e subjects derand,

Anin-service for content areg Ted hers will Gl en indlude the tollowing major topics
e Why content arva teas hors should be involved inreading instruction,

How to select and obtam materials appropriate to students’ reading levels,

o How tordentify and teah reading shills needed v par ticular subject areas,
® How lessons ‘nvolving reduing can be taught most effectively.
o How to nsuence student atuitudes toward reading,

Several suggustions, ! s ation e s, gnid 1deas el can be used 10 in-service un the five categuries tollow

Why Content Area Teachers Should Be Involved in Reading Instruction

1, A teacher ol tude v ntury s wtten useful in drawine attention to reading in the content areas and
will provide the prasut an Lhiarge 0f the 1nservice with sume areas needing more emphasis. These
INVENTONEs Lati Linpuint the tachiers” views ol the rule of reading in a secondary program by teachers
ranhing whether they strongly  agies, agree, undeuded, disagree or strongly disagree with such
siatemeants as
a.  The teaching of reaing 1o secundary stadents is the responsibitity of a reading teacher,

L. Ounly roredial reading shoald be taught in secondary and it should be done in remedial reading
classes. *

. Teaching roadingis g tes hneeal process that tost secondary teachers know little about,

d.  Students should not e perratted W leave elermentary schuol unless they are able 1o read
adequately 19 st ceed in seconddry school,

e, Content area e niers are hetlor able o twach <ute reading skills than speaal reading teachers,

. The bnglisk teacraer shiould do most 5t the teacny of reading,

2, A sulfassesst et by onte nbarea tea hers wan provide o basis for specific types uf reading instruc ivnal
technigues nes ded by the szt Tegohers can rate therrselves on such statements as

g larrabl o abs st putposes fur reading assignments meanmgful and clear to the students,
b.  Tamable t) G st dons by to s the graphic ads in thenr tex thooks,

c. | ko huw tu seler U and efte tive-ly introduce the new or unusudl vocabulary i the reading
assignimant and s now how to taach gtfixes, rout words, and syllabication, .

d. D anow how oo detere e the reading b Hicatty ot the matenals | assign,

e, Lhnow b, * v ase piestione gl <ncgarage more eftecive reading of assignments,

£, Thave cary o Gigast g e Bnigeeds o cnicour a0 Stadents tu vant 1o reqd,

g, Vhnovs hoa to bt st ayane 0 e st hiangl noglenals,

h, lan teach ooy St bt o sy tahe s atis L i ey,

i tknowhow tar abe g5t by wads

1o Vke rhowr to eah stadents dietens nt sty ethods,

k., btknowhow mobels <n c b oa e o ine the fen thuol n terms ot study helps, authors” style, et

I teanhelgstnador sy Yo 4 a0 steas, parad Ritase ondea and sort out irrelevant information,
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f.  Raeadmygrtor,can g

g s e Soe e ardding o egming of 2Word,

2. Sorreskalls g Larte saarl, peertinent to g partieular subject,

a.  Urderstanding specighized o0 techmedal v osabuiary,

b, Follovang soecng diections,
0. Ataibeesgtial caloeiations,

il Utaph ot rag rhaaras re gcing,

@

Suireing of scannina for ong patboadar idea or concept of the overall theme,

f.  Urdarstanding tigu-ative langusige.

D) stinaguesshimeg tar £ iror 0anion

iy

ho Reoonns g sgnat wortds n sentences and varauraphs,

2
3
3
R
3

3.0 A reghir g s dabist shiolt o Aol sith the teachers in each subject area to develop activities for
As5essirry the sk s peeah O TOr Suoness it particular content. Aukerman (1972) provides some
Seistsst s "Lt so sl studes, Enghish, eathemiguics, business edu atiun, industrial aits, vocational and
o wognae s Lasse . v s, Robinsun and Thornas (1971) include chaoters wnitter by homne
coon oS, Frono o rpning, o ather e s, hysial education, art, social studies, music, English and

i

b nin v e

1.
ol Teer meers et g bibracar,

Ate e e e g bt ate e ntind, the antent area teachers should be provided samigle
ey, ek e she st phenicoares e fraent i any of these sialls, Assistance can then be given in

o Jarty bessons,

1, Koo s e gt e s e 0 the aS8Sign ent

2. 5. el st tre 3t o tur nognng e @SSO0 ent prior 1o assinnng 12, Let the students know
e T Tt e MR g et ey e g reaing and oy it eedl help them o therr reading,

R N PO o gt S he t ond o the lesson, Word stoud ture, regnings of

3 NN N L P ST ST L SR | :.;-\-dp.)v'r;:'t‘.ls;,-‘n,)s»,

(.

A, Do e e wae et b s IR e re hinagnes trat thas readmg wili reguere, Providing a study

Povh T e tangtar h Dy narpanh, Loy by wage, or chapter by chapter, what o note
P Lore et ez e e byt Gl Peovirde dire crinstric ion on stich thinas as
R st sl e e bow best g cuard G rath Story problerr or how to

ST e T Lt T et S e Ay e e Do ancerSTandd the asseniment,

2. Ay et T sy e et Shaghd e n eatenialy o apporoutiate resdabnbity, 1S
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